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STUDENT-CENTERED APPROACH TO LEARNING OUTCOME
ASSESSMENT

The contemporary student-centered education paradigm views the student as a
responsible and proactive participant in academic activities. This attitude ensures
comprehensive development of the student's personality, takes into account his
individual characteristics, abilities, educational needs. The learning process is aimed at
forming a worldview, professional skills, and self-development of the student.
Establishing the educational environment that ensures high learning outcomes and
formation of modern competencies, creates conditions for free choice of educational
trajectory and development of the student's personality in accordance with his/her
abilities, interests, opportunities, and supports creative activity. Under such conditions,
improving the diagnosis of the results of students' learning activities becomes urgent
to facilitate the quality of the educational process. The role of the diagnostic tool in the
contemporary classroom is played by assessment, which, depending on its primary
goal, can be distinguished as formative and summative.

N. Glazer defines formative assessment as tasks that allow students to receive
feedback on their performance during the course; this assessment is used as a
diagnostic tool when a unit or module is completed or the lesson is over, while,
according to the author, summative assessment is generally applied to give the student
a numerical score and is commonly used to measure learning and is rarely used for
learning [1].

The advantages of formative assessment are described in detail. This ongoing
process performed during learning reveals strengths and weaknesses of the student’s

learning. The feedback received can help the students to improve their learning or



skills, allows correction, providing better learning outcome. It directs and orients the
students in the process of learning as well as allows the teachers to make adjustments
and corrections in the program and direct the student. Formative assessment is gradual,
as it deals with portions of the program; its results reflect the progress made by the
students. Formative assessment refers to frequent, interactive assessments of students’
development and adjustment of teaching appropriately. As it is a regular practice and
does not give a score or grade, it is not associated with test anxiety or low self-esteem
of the students [2]. Formative assessment is concerned with helping students to develop
their learning and is not accidentally called “assessment for learning” [3].

Summative assessment is necessary as it allows scoring or grading of the
students, it typically takes place after the completion of the course. With summative
assessment the teachers can understand how the student is performing, analyze the
students’ achievements, and rate them. It is considered that as well as formative
assessment it can identify weaknesses of the teaching/learning process, measure the
educator performance, meanwhile it can be demotivating because being a final
assessment it does not allow corrections or improvement of the outcome, it is
associated with stress anxiety, while the problems of instruction are identified at the
stage when they have become crucial and nothing can be changed. It is mentioned that
summative assessment decreases self-esteem of the students, whereas the teachers
“work for the exam” not for intended learning outcome [4, 5].

In publications related to medical education, summative assessment is regarded
as “not being student centric”, as well as one that «is often seen as embodying all the
negative social aspects of assessment», meanwhile formative assessment is described
as “historically neglected”. The authors suggest not to rely entirely on summative
assessment alone emphasizing the necessity to investigate which assessment type can
also adequately predict future performance [6].

A group of authors who studied the attitude of medical students to formative
assessment reported that, according to the students, it serves as a guide to learning,

shows their weaknesses and allows understanding what the final assessment will be



like. The authors state that 90% of the students who underwent formative assessment
improved their performance [7].

In contrast to the above authors Alkhateeb N.E. at al. [8] do not consider optimal
the use of only formative assessment. They doubt that only formative assessment
necessarily provides high final assessment results and conclude that it is necessary to
combine the two types.

The assessment practice at KhNMU differs from that described in modern
literature, since the type of assessment we use cannot be fully related to either of the
described: on the one hand, ongoing control used at every practical class assesses
acquisition of the content for the purpose of feedback, correction and adjustment in the
teaching process, and is intended to stimulate the learning activity of the students,
which is definitely an attribute of formative evaluation. On the other hand, the grades
given in each practical class will always be taken into account during the final
assessment and influence the final grade, which is a feature of summative assessment
and, thus, carries all its disadvantages. We have noticed that at regular grading, students
do not often show interest in and do not initiate the analysis of errors or shortcomings
of their answers, because the grade has already been given and has already influenced
the final grading of the course. Daily summative assessment of 2-3 subjects multiplies
test anxiety by the number of practical classes. This constant stress leads to apathy,
reduces motivation, is frequently associated with manifestations of academic integrity
violation. We even observed the cases when the students intentionally failed the test
because the unsatisfactory grade can be reworked. The students, asking to see the
assessed work, are more frequently interested if it has been evaluated by the criteria,
while the requests to analyze the mistakes and explain why the particular answer is
correct or not, are rare. If the grade for the class or content unit is given, the feedback
IS not interesting to them even despite the fact that they will have a final assessment of
the discipline on the exam or grading test. In our opinion, in such circumstances, in
addition to assessment by the teacher, self-assessment can have a high potential, but

the issues of developing a culture of self-assessment deserves separate consideration.



We cannot but agree with Seyed M. Ismail at al. [9] that formative and
summative assessment complement each other and their combined use can be
reasonable: ongoing monitoring of students’ learning achievements and changes in the
teaching process can ensure continuous progress and make final assessment results
more predictable. This makes the students a part of the learning environment and can
stimulate self-assessment. This opinion is consistent with Mukhtar B. et al. [10]: since
both types of assessment have their advantages, both should be used in higher medical
education, and, according to the authors, can improve learning outcomes.

It can be concluded that assessment plays a central role in a modern learning and
teaching as it allows not only to rate, but also to adjust the program to the learning
needs of the student, motivates learning, can stimulate self-assessment, plays a role in
personality development. Assessment is a permanently developing concept, thus the
effectiveness of assessment types practiced by a higher school should be constantly
monitored and the assessment system should be revised and updated in accordance

with the new trends in the science of education and social demand.
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