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LINGUISTIC ASPECTS OF EMI (STUDENTS’ LANGUAGE
PROFICIENCY)

AnHOTanusl. B pabore aHamM3MpyrOTCS BOMPOCHI pa3pabOTKH TpeOOBaHWUN K YPOBHIO
BJIQJICHUS AaHTIIMICKUM SI3bIKOM M OTOOpA CTYIEHTOB /ISl OOYYCHHS Ha aHTJIOS3BIYHOM OTICIICHHH,
a TaKKe CHOCOOOB OIIGHKH HX SI3BIKOBOM KOMIIETEHTHOCTH. OmmcaHbl cHocoObl JTaJIbHEHIIEro
COBEPILIEHCTBOBAHMUSI SI3bIKOBOM MOJITOTOBKU CTYICHTOB B IpoIiecce 00y4YeHHUs] B YHUBEPCUTETE.

KirueBble c10Ba: aHTIIOSN3BIYHOE TPETIOJABAHNE, CTYJACHTHI aHTJIOSI3BIYHOTO OTJICJICHUS,
YPOBCHb  BJIAJICHHUS AQHIJIMACKAM  SI3BIKOM, OIICHKA SI3bIKOBOM  TOJIOTOBKH  CTYJICHTOB,
COBEPILICHCTBOBAHKE SI3bIKOBOM MOATOTOBKU CTY/ICHTOB.

Abstract. The issues of developing the requirements to the English language proficiency
and selection of students for English medium instruction, the ways to assess their English language
proficiency are analyzed. The methods to further improve the language proficiency of the EMI
students in the process of university training are described.
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assessment of the students’ English language proficiency, improvement of the students’ English
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Internationalization and globalization of all aspects of the life in the
contemporary world, increased mobility, as well as strengthening of the international
status of the English language and its use as a lingua franca are reflected in the
development of the higher education system: the recent decades have been marked by
the emergence and dynamic development of English medium instruction, which,
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depending on the country, can be intended for both international and national students
and include teaching individual disciplines as well as the entire academic program.

The term “English medium instruction” (“EMI”) does not refer to the long-
established higher education systems such as those in the United Kingdom, the
United States and other countries where English is the native language of the
country's population. This is a completely new form of education, born of
contemporary conditions. This term is defined as “The use of the English language to
teach academic subjects in countries or jurisdictions where the first language (L1) of
the majority of the population is not English” [1, p. 2].

Despite the popularity and high rates of spread of this form of education
everywhere, its clear advantages both for the students and universities, on the one
hand, and for the development of education and science in the world, on the other
hand, many of the problems outlined earlier [2, p. 38], have not been investigated in
detail. Since, as can be seen from the above definition of J. Dearden, the concept of
English medium instruction refers to the countries where English is the second or
foreign language, the most difficult questions are related, one way or the other, to the
level of the English language proficiency of all parties of this teaching and learning
process.

The recent publications on EMI cover in detail the issues of requirements
(including language) for the teachers who apply to teach in English, but less attention
is paid to the issues of English language proficiency of the students.

In this paper, we will focus on the analysis of the issues of determining the
level of the English language proficiency when selecting the students for EMI, as
well as improving the level of their English proficiency by the example of the
experience of training future doctors and dentists at Kharkiv National Medical
University (Ukraine).

The first step in selection of the future EMI students is to formulate the
requirements for their language proficiency. We do not exclude that such
requirements may be specific, that is, depend on the majoring field of the future
students, and will be determined by the forms and methods used to teach students of a
particular profession, therefore our experience may differ from the experience of the
universities teaching the students of other majors. Thus, training the students of
medicine and dentistry involves doing certain groups of disciplines: humanities,
natural sciences (also known as preclinical training), clinical sciences (clinical
training). The forms of teaching are lectures, seminars, and practical classes. The
prerequisite of preclinical training is doing the courses of natural sciences and
humanities in the scope of secondary school curriculum. Therefore, the requirements
for the language proficiency of the students should provide for the ability to
understand oral lectures, large written texts of the textbooks (namely, texts on
abstract and specific topics, including texts on preclinical training subjects), set down
educational information orally and in writing, accessible and understandable for the
interlocutor, to understand the language that concerns the learning process
organization, living in a foreign country, etc. The rate of spontaneous oral speech of
the future student should be quite high. His speaking skills should allow him to
clearly and in detail convey the necessary information to the interlocutor without any



difficulty for the both. He must also understand lengthy, clear oral communications in
literary English. Such requirements correspond to CEFR B level (independent user)
[3]. This vision of the language proficiency of the applicants for EMI at Kharkiv
National Medical University (KhNMU) was enshrined in the relevant university
documents. The language items of these requirements include, in addition to the
respective knowledge of general English, the knowledge of the particular
characteristics of academic genres (e.qg., lecture, textbook, abstract, oral presentation),
the knowledge of the technical vocabulary of disciplines such as chemistry, biology,
physics, anatomy at the secondary school level, as well as knowledge of the
procedural vocabulary of these disciplines.

The respondents of the study described by J. Dearden [1] also expressed the
opinion that the students need to be proficient in English at least at the B1 level. In
the report on the results of the British Council study conducted in Ukraine, it was
suggested that in this case, the use of English in the classroom, the use of
compensation techniques, correction strategies, structuring, as well as textual and
visual support will contribute to both the understanding of the educational material by
students and increasing the level of their English proficiency [4, p. 43-44].

As for the methods of assessing the English language proficiency of the future
students, there exist a number of approaches to it: in some countries it is required to
pass one of the existing tests, for example TOEFL or TOEIC [5]. These ones and a
number of other exams (e.g., IELTS, PTE Academic, Cambridge English FCE and
CAE) are independent internationally recognized exams, they assess all types of
speech activity using the CEFR criteria, thus providing an objective and clear
understanding of the language proficiency of future students. However, their use is
limited by not always satisfactory accessibility of testing centers, rare examination
sessions, time limits of the certificate validity, the need to prepare in the format of the
exam, preferably at the language schools specializing in training for the exams, which
is frequently difficult for the school leavers, who in the last year of school spare a lot
of time preparing for the national school-leaving exams. Our university encourages
the EMI applicants to pass the international tests in English, but those who do not
have such certificates have the opportunity to pass the entrance exam according to the
program developed at the university [6]. The results of the entrance exams are
analyzed annually, their format and content are revised. Long-term experience of our
university has shown that such an exam reliably copes with the task of assessing the
English language proficiency level of the EMI applicants at our university.

In the context of English medium instruction, concern for the quality of the
English language of future specialists should not be limited to the admission
procedures assessing the level of language proficiency, since the language of the field
Is acquired along with its conceptual component. Thus, EMI teachers of disciplines,
without even realizing it, teach their students the language of their field (technical
words, communicative genres, language use). Therefore, at a university that has an
EMI program, the responsibility for mastering these aspects of the English language
falls on the shoulders of the teachers of disciplines. The questions of English
proficiency of an EMI teacher have been featured in detail in the literature. It is
believed that in addition to the knowledge of general English, the teacher must know



the language for academic purposes, the language of his field, the language for
organizing the classroom activities, as well as understand the language problems of
his/her EMI students [7].

At KhNMU, the required level of the English language proficiency (general
and professional) of the teachers is provided by the system of control of the English
language skills of the teachers who apply for work with the EMI students, which was
created in the early days of introduction of English medium instruction at the
university, as well as English language classes for the teachers who are preparing to
work with the EMI students, which have been conducted by the Department of
Foreign Languages for almost 20 years. However, closely related to the linguistic
competence, linguopragmatic, linguocultural, linguodidactic,  pedagogical
competences of the teachers require detailed investigation, which can provide new
information necessary for EMI teachers training and selection.

The specific feature of the EMI students at KhNMU is that the students for
whom English is their native language make up a small number of them (less than 1
per cent), for the majority of our international students English is a foreign language,
which results in a number of linguistic problems of our students: levels B1-B2 are not
the levels of a complete command of English. Insufficient knowledge of technical
words within the framework of the secondary school curriculum as well as of the
vocabulary in general, poor procedural vocabulary, insufficient productive skills, lack
of learning skills in English, pronunciation of teachers are some of the problems they
face from the first days of the university. All this slows down their adaptation to the
new conditions, their entry into new learning conditions, and leads, in turn, to a
decrease in the academic performance and loss of motivation. The course of English
for the first-year students of medicine and dentistry, developed by the Department of
Foreign Languages of KhNMU, helps to overcome such difficulties. Its peculiarity is
that, unlike traditional courses in general English or ESP, it integrates the two above
and a course of medical terminology (similar to that taught in medical colleges in the
United States with the aim to acquaint the students with the rules of term building and
analysis in the field of medicine). Thus, it is designed both for those for whom
English is their first or second language, as well as those for whom it is a foreign
language. This versatility is ensured by the novelty of the subject - English
terminology - for all students, regardless of their language status. The course consists
of three sections (general information about medical terminology, terminology by
systems, clinical and pharmacological terminology) and is built on a systemic basis.
Each unit contains certain terminological material necessary for assimilation, training
exercises, tasks for independent work under the guidance of a teacher and out-of-
class independent work. In addition, each unit includes the tasks performed both
independently and under the guidance of a teacher, in order to improve the level of
language proficiency, master the vocabulary of natural science disciplines in the
scope of the school curriculum, and activate communication skills [8]. In addition, it
can be supplemented with the tasks to improve grammar and language use, which are
done by the students independently. In such a way, students' language skills are
improved in the context of their future profession.



This course was highly appreciated by the students, who noted such positive
aspects as the possibility to adapt to the language of medicine, understand medical
terms, form a conscious approach to medical terminology and at the same time
improve their knowledge of the English language. The students were also attracted by
the fact that the classes are taught by the language teachers [9].

In conclusion, it should be noted that the question of the level of the students’
English language proficiency necessary for successful completion of English medium
instruction is still open [10]. In the literature on the EMI problems it is stated that in
addition to the language skills, the knowledge of the field, skills and strategies of
learning in the English language [11], the student's motivation [12] are also important
for successful learning in English. It is emphasized that assessment the syllabus by
the students and students’ needs analysis should be practiced within English medium
instruction [13]. The above demonstrates that the issues of English proficiency of the
EMI applicants should be considered in the context of their motivation, the
knowledge of the field and related sciences, their learning strategies, readiness to
participate in formation and assessment of the programs and courses. Attention
should also be paid to improving the student’s English language proficiency both in
the English language classroom and within the setting of preclinical subjects.

References
1. Dearden J. English as a medium of instruction — a growing global
phenomenon. —  London: British ~ Council, 2015. - Awvailable at:

https://www.britishcouncil.es/sites/default/files/british_council_english_as_a_mediu
m_of_instruction.pdf. — Retrieved on August 16, 2021.

2. Macaro E., Curle S., Pun J., An J., Dearden J. A systematic review of
English medium instruction in higher education. // Lang. Teach. — 2018. — Vol. 51

(1). — P. 36-76.
3. Common European Framework of Reference for Languages: Learning,
teaching, assessment. — Companion volume, Council of Europe Publishing,

Strasbourg, 2020. — Available at: www.coe.int/lang-cefr. — Retrieved on August 16,
2021.

4.  Bolitho R., West R. The internationalisation of Ukrainian universities:
the English language dimension. — Kyiv: Publishing House “Stal”, 2017. — 124 p.

5. Saarinen T., Nikula T. Implicit policy, invisible language: policies and
practices of international degree programmes in Finnish higher education.
/I Doiz A., Lasagabaster D., Sierra J. (Eds). English-medium instruction at
universities: Global challenges, Multilingual Matters, 2013. — P. 131-150.

6. Mapakymun /J[.I., BacunseBa O.B., Cinaiiko B.M., Kopneiiko I.B.,
[Huranox B.KO. 3aranpHa XapakTepHCTHKAa KOHTHHTEHTY IHO3EMHHX 3700yBadyiB
BUIIOT OCBITH aHTJIHCHKOIO MOBOI B XapKIBCHKOMY HAIIOHAIILHOMY MEIUYHOMY
VHIBEPCUTETI Ta PiBHS 1XHBbOI MOBHOI miaroroBku. // Meromoyioris Ta NpakTHKa
JHTBICTUYHOI ~ MIATOTOBKM  1HO3EMHUX  CTyHeHTiB:  30ipHMK  MaTepialiB
Bceykpaincpkoi HaykoBo-TipaktudHOi KoH(pepermii, 17 kBitHs 2020 p. — Xapkis:
XHMY, 2020 — C. 63-72.



https://www.britishcouncil.es/sites/default/files/british_council_english_as_a_medium_of_instruction.pdf
https://www.britishcouncil.es/sites/default/files/british_council_english_as_a_medium_of_instruction.pdf
http://www.coe.int/lang-cefr

7. Bunch G. C., Abram P. L., Lotan R. A., Valdes G. Beyond Sheltered
Instruction: Rethinking Conditions for Academic Language Development. // TESOL
Journal. — 2001. — Vol.10 (2-3). — P.28-33.

8. Kopneiiko 1. 3MICTOBO-Opi€eHTOBaHE BHKIAJaHHSA AaHIVIIACHKOI MOBH
iHO3eMHUM  cTyaeHTam. [/ Marepianiu  HayKOBO-NPaKTHYHOI  KOH(EpeHIii
“MetoaoJiorisi Ta TPaKTUKA JIHTBICTUYHOI MiATOTOBKH 1HO3EMHUX CTYAEHTIB”. —
Bunyck 5. — Xapkis: XHMYVY, 2011. — C. 82 — 87.

9. Korneyko 1.V., Prasko A.Yu. Aspects of teaching English medical
terminology to English medium students. // MeToosoris Ta mpakTHKa JIHIBICTHYHOT
MIATOTOBKM 1HO3EMHHUX CTyAEHTIB: 30ipHHUK MaTepialiB BceykpaiHChKOi HayKOBO-
npakTuuHOi KoHdpepenitii, 27 kBiTHsa 2016 p. — Xapkis: XHMY, 2016 — C. 74-81.

10.  Airey J., Lauridsen K.M., Rdsédnen A., Sal6 L., Schwach V. The
expansion of English-medium instruction in the Nordic countries: can top-down
university language policies encourage bottom-up disciplinary literacy goals. —
Higher Education. — 2017. — Vol. 73 (40). — P. 561-576.

11. Measuring the effectiveness of English Medium Instruction Shipping
courses Po-Hsing Tseng Department of Shipping and Transportation Management,
National Taiwan Ocean University, Keelung, Taiwan Nick Pilcher The Business
School, Edinburgh Napier University, Edinburgh, UK, and Kendall Richards School
of Computing, Edinburgh Napier University, Edinburgh, UK Maritime Business
Review. — 2020. — Vol. 5 (4). — P. 351-371. Emerald Publishing Limited 2397-3757 —
Available at: https://www.emerald.com/insight/content/doi/10.1108/MABR-10-2019-
0042/full/pdf?title=measuring-the-effectiveness-of-english-medium-instruction-
shipping-courses . — Retrieved on August 16, 2021.

12. Jiang L., Zhang L.J., May S. Implementing English-medium instruction
(EMI) in China: teachers’ practices and perceptions, and students’ learning
motivation and needs // International Journal of Bilingual Education and
Bilingualism. — 2016. — Vol. 22 (2). — P. 107-119.

13. Lee K., Lee H. An EAP professional development program for graduate
students in an English-medium instruction context // TESOL Quarterly. — 2018. —
Vol. 52 (4). — P. 1097-1107.



https://www.emerald.com/insight/content/doi/10.1108/MABR-10-2019-0042/full/pdf?title=measuring-the-effectiveness-of-english-medium-instruction-shipping-courses
https://www.emerald.com/insight/content/doi/10.1108/MABR-10-2019-0042/full/pdf?title=measuring-the-effectiveness-of-english-medium-instruction-shipping-courses
https://www.emerald.com/insight/content/doi/10.1108/MABR-10-2019-0042/full/pdf?title=measuring-the-effectiveness-of-english-medium-instruction-shipping-courses

