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Temamuxa: Ileoacoeiuni Hayxu

PSYCHOLOGICAL-PEDAGOGICAL COMPETENCE AS THE BASIS OF
PEDAGOGICAL SKILLS

Yanishen LV.
Pogorila A.V.
Fedotova O.L.

Zapara P.S.
Bilobrov R.V.

In the context of reforming higher education, the task of improving the
qualification of teaching staff comes to the fore. The expected innovations, as well as
the need to implement a competent approach to the professional preparation of
students, envisaged by the education reform, place new requirements on the
psychological and pedagogical competence (PPC) of university teachers. With the
spread of the introduction of distance education, teachers will soon have to master
new pedagogical technologies, which emphasize on the independent cognitive
activity of students and the development of their social and professional
competences, which ultimately must ensure the mobility and demand of professionals
in the market. In order to properly organize the psychological and pedagogical
training of teachers in the system of additional vocational education, it is important to
develop a model of psychological and pedagogical competence, based on which it
would be possible to comprehensively solve the task.

The analysis of scientific literature has shown that the majority of scientists
define the concept of "competence" because of a set of knowledge, skills and
willingness to use them in their activities. However, this definition lacks a very
important component, namely, the values guided by the specialist. Thus, under the
psychological and pedagogical competence of the teacher we will understand the

complex of relevant knowledge, skills, values, as well as the readiness of their
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creative realization in professional and pedagogical activity, which together provides
its high results. It is advisable to talk about psychological and pedagogical
competence, and not just about pedagogical, as the teacher has to solve not only
educational and didactic tasks, which themselves require high psychological training,
but also perform the psychological functions associated with the study of individual
characteristics. students, predicting the development of their personality, organizing
joint activities and productive communication in a training group, solving conflict
situations, regulating their own mental states, etc. n.

On the one hand, competence is a characteristic of the personality of a
specialist, on the other hand, it is formed and manifested in professional activity,
determining its results. Therefore, it is logical to consider the structural components
of competence in the activity-personal aspect and to take into account the presence of
a motive in the teacher, knowledge of ways of carrying out pedagogical activity, its
ability to perform with full understanding of meaning. Therefore, the following
components can be distinguished in the structure of the teacher's psychological and
pedagogical competence: 1) positive motivation to demonstrate competence
(motivational component); 2) the knowledge that underlies the understanding of the
content of pedagogical activity and the choice of ways of its implementation
(cognitive component); 3) skills, experience and experience of successful
implementation of necessary actions (operational and technological component); 4)
value-semantic representations and relation to the content and result of activity
(value-semantic component). The criteria for assessing the psychological and
pedagogical competence of a university teacher are thus a set of relevant knowledge,
skills, values, which he guides in his activity, and a willingness to be qualified, with a
high level of quality to perform his functions.

Despite the fact that the dynamics and degree of development of competence
depend on personal factors, it is the content and functions of pedagogical activity that
determine the meaningful content of psychological and pedagogical competence. In
order to determine the content and to allocate on this basis the types of psychological

and pedagogical competence of the teacher, it is necessary to study the professional
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and pedagogical activity in various aspects. Professional and pedagogical activity is
nothing but a specially organized type of work activity of the teacher in the
education, upbringing, development of the student's personality and formation of the
student collective. From the many scientific approaches to its study, we will choose
those that give it a comprehensive idea, that is, allow you to consider professional
and pedagogical activity in the aspect of content (structural and functional approach),
in terms of features of its organization as a certain process (process approach), in
aspect solved by the teacher of psychological and pedagogical tasks (task approach),
as well as in terms of levels of development of this activity (dynamic approach).

Analysis of professional and pedagogical activity in terms of its content
content (structural and functional approach involves the selection of different areas of
this activity and the corresponding functions performed by the teacher. Traditional
teaching and training of students are traditionally attributed to the main directions and
functions of professional and pedagogical activity. this takes into account both the
individual development of each student (his cognitive abilities, emotional-volitional
sphere, personal qualities, etc.), and the formation of the student team , including the
organization of productive joint activities and communication of students in the
group.Thus, the main arecas of professional-pedagogical activity are didactic,
educational, differential-psychological and socio-psychological, which determine and
appropriate types of psychological and pedagogical competence of the teacher.

The second aspect of the analysis of the teacher's pedagogical activity is related
to the use of a step-by-step approach, which is widely used in management theory. It is
advisable to study professional-pedagogical activity as a process that has a certain
logic, a set of stages related to the goal setting and its achievement. In any activity can
be distinguished the following stages: its imaginary representation, the implementation
of the intended, summarizing and thinking. It should be borne in mind that the activity
includes both an external plan (that is realized directly in practice) and an internal plan
(that 1s carried out in the mind). Of course, the degree of activity awareness may be

different, so some of the highlighted stages are present in a collapsed form.
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If we talk about professional and pedagogical activity in its perfect performance, it
1s obvious that it cannot be carried out completely spontaneously and unconsciously.
Therefore, the selected stages have a specific content and designation: imaginary
representation of the activity is carried out as its design and construction; realization of
pedagogical activity is carried out, first, as its organization and management of
technological processes, and secondly, as regulation and management of communication
processes; summarizing is nothing but a teacher's evaluation and evaluation activities;
comprehending activities are analytical-reflexive mental operations. With this in mind, it
1s possible to distinguish the following stages and corresponding functions of the
teacher's professional and pedagogical activity: 1) design and construction stage; 2) the
stage of realization of the activity, at which the following functions are performed:
organizational-technological and communication-regulatory; 3) the stage of control and
evaluation actions; 4) analytical-reflexive stage. It is easy to notice that the first and last
stages are connected with the active work of consciousness, that is, they are carried out
in the "cognitive-reflexive space”, the second, third and fourth - with practical activity,
with the exit of the teacher into the "physical space”.

At the design and construction stage, the teacher determines the goals,
diagnoses the conditions of pedagogical activity, the intellectual abilities of students,
predicts their achievement and on the basis of the above performs competent
planning. Design provides the definition of the content of education and training, the
choice of means, in relation to the goal. Thus, the design and construction phase
usually precedes the practical activity. It should be emphasized that designing as a
special kind of thought activity, permeates all other stages, ensuring the preservation
of "design". The stage of realization of professional-pedagogical activity actualizes
the practical experience of the teacher, as he has to solve specific tasks of the
"external plan": first, to organize the technological side of the pedagogical process, and
secondly, to regulate the communicative interaction with students and students with
each other. It is necessary to separate these functions, since in the first case the teacher
organizes and manages the technological process, in the second case - a social and

psychological process, which implies the presence of different types of competences.
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The control and evaluation stage is specific for pedagogical activity, so we
consider it as an independent stage; it requires some training from the teacher. The
functions of control and assessment are important not in themselves, but in time to
make the necessary adjustments in the educational activities and behavior of students.

The analytical-reflexive stage completes the single cycle of the teacher's
activity. Thinking about the activity i1s connected with the active work of
consciousness, including self-consciousness, when the teacher immerses himself in
the cognitive-reflexive space and conducts, first, the analysis of the performed
activity and the obtained results, and secondly, the analysis of one's own actions,
actions, relationships. Thinking about the activity, the teacher at the same time
assesses their strengths and weaknesses, is better aware of their professional abilities,
that 1s, refines self-esteem and deepens the idea of themselves. It should be borne in
mind that analytical and reflexive operations permeate all the above stages, is a kind
of "feedback" mechanism, which provides a constant adjustment of the teacher.

Thus, the selection of stages of professional and pedagogical activity and the
corresponding functions (design, organizational, technological, communicative-
regulatory, control, evaluation, analytical-reflexive) allows to determine the types of
psychological and pedagogical competence of the teacher, which are related to the
ability to organize pedagogical process and to carry out competent management of
activity of students. It should be noted that the selected types of competencies of the
teacher have a professional and universal character, that is, inherent in many
professionals who manage the activities of other people.

Key words: psychological and pedagogical competence, teacher of higher
education, structural components of competence, types of competence, levels of
competence development.
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KIII im. Irops Cikopcbkoro

BCTVYII

[Tpu po3poOil mpuiaamiB 1 MEXaHI3MIB OJHA 13 HAWOUIBII CYTTEBUX CTaTTEH
BUATpPAT — 1I¢ KOHCTPYIOBAHHS Ta BUTOTOBJICHHS HECTAaHAAPTHUX JCTAJICH. 3a YMOBH
MaJIoi KIJIBKOCTI Yacy Ta oOMekeHb (pIHAHCOBHX pecypcax — po3poOka BHUPOOIB «3
HYJISD» HE € ONTHMAaJIbHAM BapiaHToOM. ToMy, JUIsl 3HHKEHHS BapTOCTI iX pO3poOKH,
JIOIIJTEHO BUKOPHWCTOBYBATH METOJIM MPOEKTYBAHHS HA OCHOBI JOCTIHKCHHS PUHKY
HassBHUX BUPOOIB.

OcTaHHIM YacoM BEIMKOI TOMYJISIPHOCTI B PI3HUX OOJACTAX MISUTBHOCTI
TOIUHM HaOyBae TEXHOJIOTISA pPeBEpPC-1HKEHepii. 3a JOIMOMOTOI0 IBOTO METOAY
MOXHA OTPHMATH KPECJICHHS BUPOOy abo meraii 3 TOTOBOTO 3pa3ka Ta JOCIHIIATH
poboTy BHpoOy ab0 HOro 4aCTHHH, KOTP1 B TOMAIBIIIOMY MOKHA BJOCKOHAIATH abo

BHJIO3MIHUTH ITii BAMOTH CTBOPIOBAHOTO TIPHIIAIY.



