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KOTOpPOT'O BO3MO>KHO YCTAaHOBHUTBH KOHTAKT, CO3/IaTh I10-
3UTHBHYIO aTMOC(Epy U yperyJInpoBaTh CUTYaTHBHBIE
npobnemel. s pycckux yiblOKa B IMEPBYIO OYepeb
JIOJDKHA WMETh HWCKPEHHIO ASMOIMOHANBHYIO TPH-
YUHY, BBIpaXKaTh, HAIPUMEp, APYXKeIodue u Oiaro-
JapHOCTB. [10 3TO¥ NpUYKHE CYIIECTBYIOT CTEPEOTUIIBI
0 HEeYJBIOYMBOCTH, 3aMKHYTOCTH PYCCKUX M HEUCKPEH-
HOCTH aMepHKaHIeB [3].

[Tog00HbIE HETOTTIOHUMAHUSI MEXK/TY TIPE/ICTABUTE-
JSIMU Pa3HBIX KYJbTYp B PaMKaX MHOSI3BIYHOTO OOIIIe-
HUS (B TOM YHCIE U MPOPECCHOHATBHOTO) MOTYT IIPO-
W30MTH 1O TON MpHUYHHE, YTO COOECeTHUKH IMOIHO-
HaJIbHO BOCIIPUHUMAIOT APYT Jpyra ¢ TOYKU 3PEHUS
cBoero MeHTtaiutera. OcoOeHHYIO BAXKHOCTh IPHOOpe-
TaeT CIOCOOHOCTh HAONIOIATh, BBIABIATH M IOHUMATh
YY>KUE ¥ CBOU IMOIIMH B 3aBUCIMOCTH OT CHTYaITUH 00-
IICHUS U COITUATLHO-KYJIETYPHBIX 0COOCHHOCTEH cobe-
cemHuKa, peIeKCHPOBaTh MX M PETYIHPOBATH CBOE
moBejieHue. VccnenmoBaTeny Ha3bIBAIOT JAHHBIN THIT
pedekcun SMonnoHANBHON peduexcueit [2]. Ml co-
[JIACHBI C BOXKHOCTBIO Pa3BUTHSI SMOIMOHAIBLHON pe-
(hiexcun U BKITIOYaeM ee B pedIeKCHBHO-OIIEHOYHBIN
KOMIIOHCHT.

Takum 00pa3omM, B Haieil padote pedIeKCHBHO-
OI_ICHO‘IHI)II‘/II KOMIIOHCHT T'OTOBHOCTHU K WHOA3BIYHOMY
o0rIeHuIo B Oyaymieit nmpodeccHoHaTBHON AeATeEHO-
CTH MIMEET CJIS/IYIOLIYIO CTPYKTYPY:

- CITOCOOHOCTH K KOTHUTUBHOM pediekcuu;

- CIIOCOOHOCTH K pe(IeKCHH CIIOCOOO0B IEsITEIh-
HOCTH;

- CIOCOOHOCTH K AMOIMOHANBHON pedekcu.

Pednexcus urpaer BaxxHy0 posib B camooOyude-
HHUH U cCaMOpa3BUTHH. B mpodeccroHatbHOM HHOSI3bIY-
HOM OOIIEHNH OCOOCHHO BaXKHBI pPe(ICKCHS IMOIHO-
HAJIBHOTO W KOTHUTUBHOI'O COCTOHHI/If/'I, a TaK¥Xe pe-
(excust crocoOOB JICATEIBHOCTH C OMpeACICHHEM
HauOosee MPOAYKTUBHBIX. IMEHHO Takol MOAX0/1 M03-
BOJIUT BCECTOPOHHE B3IVISTHYTh Ha CUTYAIMIO OOLICHUS
U TOCTUTHYTH MPOTPECcca, MOBHIIICHHUS YPOBHS TOTOB-
HOCTH K WHOSI3BIYHOMY o0mIeHuto. HeoOxonum nouck

UDC: 378.016:616.31:378.046

METOJIOB, CIOCOOOB M cpelcTB (OpMHpOBaHHUS pe-
(hIIeKCBHO-OLIEHOYHOT'O KOMIIOHEHTA, UCXOJISl M3 0CO-
OeHHOCTel 00yJ4aeMOro KOHTHHT€HTA.
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OYEHKU pe3yibmamoe UCCIeO008AHUSL ABULACH UMO206d5 ammecmayusi memamudecKkozco yukia. I/IHmeprz, 06}/-
yaguiuecs no MemoouKe d)acuﬂumauuu, nokasaiu ypo6eHsv 3HaH1/llZ, npu KOmopom Koau4ecmeo nojloHCUmenlbHoblx
oyenox cocmasuio 90 % no cpasnenuro ¢ mpaouyuoruou memoouxou (63,6 %.). Takum obpazom, memoo gacu-
JUMAYUY aKmusu3upyem yueOHblil Npoyecc U HayY¥HO-UCCIe008aMeNbCKYI0 0esimeIbHOCHb Y OYOyuux gpayetl.

Abstract.

The article presents a comparative description of conducting classes for dentists-interns: traditional (ques-
tion-answer) and facilitation technique. Final module assessment served as an objective assessment of the re-
search results. The interns who were taught using the method of facilitation showed the level of knowledge at
which the number of positive ratings was 90% compared with the traditional method (63.6%). Thus, facilitation

method activates the educational process and research activities of the future doctors.

Keywords: nedacocuxa svicuieil wikonwl, hacunumayust, UhkmepHamypa, Cmomamono2ust, npopheccuoHanbHast

noo2omoska,

Key words: higher education pedagogy, facilitation, internship, dentistry, training

Introduction. Modern society is undergoing sig-
nificant changes that predetermine restructuring of the
medical education system in the process of training new
generation of professional doctors. This process is
based on the principle of “life-long learning”, which
was adopted by the world community and became the
basis for the UNESCO program “Education for the 21%
century”. This document emphasizes that education
cannot be completed with a diploma, but must continue
throughout the life, providing for expansion and deep-
ening of a person’s worldview. And, in turn, the success
of professional training for future dentists depends on
the forms and methods of managing a fairly delicate
area of educational impact, such as self-education and
professional self-improvement [1, 15]. Today, the
training of a dentist consists in not only the process of
mastering comprehensive skills, but also requires for-
mation of a broad outlook, which necessitates certain
changes in the postgraduate training of doctors of this
majoring filed and requires development of new scien-
tific and pedagogical approaches, innovations in train-
ing of dentists. The changes in the society and the state
have clearly revealed the contradiction between the
need for dentists in a broad sense (having a high level
of knowledge of not only one of the areas of the spe-
cialty, but also in medicine as a whole) and a real de-
crease in motivation to achieve a certain level.

Training dentists interns involves a group discus-
sion of the task at a practical lesson or seminar and
plays a rather important role in shaping the clinical rea-
soning of the future specialists. As many psychologists
note, neither numerous innovations, nor the ongoing re-
forms, unfortunately, have solved the main problems of
modern medical education: manifestation of a class-les-
son subject-based training system. Many high school
teachers are still convicted that the majority of interns
are not curious. And the worst thing is that there are
teachers for whom the position “to be on the podium”
is the norm, who have no need to reflect their feelings
towards future colleagues and have no desire to listen
to the feelings of interns, there is no common psycho-
logical culture and ability to work with different cate-
gories of people [6]. The process of discussing the topic
in small groups of interns should give them the oppor-
tunity to control their learning process and, thus, gain a
certain degree of independence in search of the right
solution in a clinical situation.

However, as a rule, conducting classes in small
groups (5-6 people) takes the form of “micro lectures”
or asking questions, not a dialogue between future col-
leagues, and, therefore, the monologue prevails in com-
municating with the students. At the same time, there is
no discussion between the interns themselves, and only
answers to the teacher’s questions are possible. With
this form of training, one of the interns dominates
and/or blocks the collective discussion of the topic,
while students receive a ready-made solution of the
problem. Therefore, it is the teacher’s own behavior
that is of great importance in terms of how student
groups build relationships during class.

In view with this, the use of facilitation process
(from the English facilitate — help, guide, facilitate) that
combines at the same time the process, skills and a set
of techniques that can effectively organize a group dis-
cussion, in our opinion, seems to be a necessary method
of training interns at preparation of dentists of the new
format.

Facilitation in an internship is a process in which
a teacher (facilitator) takes an observant position and
helps interns identify the problem (examination plan,
diagnosis) and make a decision in the process of dis-
cussion (treatment and prevention plan). At the same
time, the teacher must quickly respond to the changes
in the situation in the group, steer the discussion in the
right course and focus on the right decisions, not for-
getting to motivate the future doctors to personal
changes in their behavior.

All above emphasizes the relevance of studying
the facilitation process as a modern aspect of develop-
ment of pedagogical science in the framework of post-
graduate training for dentists.

Analysis of key research and publications. The
term facilitation was first described and studied at the
end of the 19" century by such scientists as R. Zajonc,
N. Triplett, N.B. Cottrell, G. Allport et al. [8]. In the
deepest sense, facilitation, and especially facilitation in
pedagogy, is aimed at enhancing the effectiveness of
training and education.

The problem of teacher facilitation was most fully
studied by C. Rogers, in terms of the personality, activ-
ity, communication and creativity of the facilitator
teacher and who believed that it was the facilitator who
was able to meet the modern needs of society. Analyz-
ing the main ideas of C. Rogers [13,12] on the problem
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of facilitation, we can say that this phenomenon in ped-
agogical activity manifests itself in the teacher’s ability
to build the educational process in such a way that the
atmosphere of psychological support is formed in the
classroom, due to which the level of educational moti-
vation, responsibility, creativity increases, providing
personal development of the students. The teacher who
is able to implement facilitation process always knows
and understands the needs, students’ inner world, and
is also open to his own experiences, able to openly ex-
press them.

At the same time, facilitation is an interactive
learning process. D. Burrows (1997) defines facilitation
as “a focused, dynamic process in which participants
work together in the atmosphere of genuine mutual re-
spect to learn through critical thinking”[2]. This con-
cept is in good agreement with understanding of facili-
tation described in the literature [5], which is based on
a “humanistic approach to learning”, which helps stu-
dents learn through collaborative and interactive learn-
ing [14, 10]. It is also very important to ensure creation
of an environment in which the student feels able to
share and be heard [7,14].

In modern conditions of the higher dental school,
facilitation means disclosure of real human qualities
among the present members of the group. We mean the
resources of the man, about his quality reserves as a
person. And this applies not only to interns (if we take
the educational format of higher education), but, first of
all, to the teacher himself. As the Latins used to say:
“Docendo discimus” (“Teaching, we learn ourselves™)
[4].

This level of the task requires the teacher, to some
extent, “reference” personality characteristics. Moreo-
ver, not in form, but in fact, because the intern, like any
communication partner, reads all the information from
the “body” of the teacher. You can say anything, what-
ever “right” the words are, but if they are not supported
by the “truth of the body, emotions” of the teacher, it
will not be possible to really interest the future dentist
in the subject, as a carrier and vehicle of the knowledge
[3].

Manifestation of such personal characteristics can
be: authenticity, sincerity of the teacher (his congru-
ence), acceptance, care or recognition (unconditional
positive attitude towards the student, recognition of the
value of his feelings, opinions, his own rightness), the
ability to empathic understanding, which contributes to
development of the student’s desire to live fully and
learning opportunities [11].

The purpose of the study was to investigate the
use of facilitation technology during a seminar with in-
terns-dentists to enhance group educational work.

Material and methods. The study involved 4
groups of interns majoring in dentistry. In group 1 (5
persons) and group 2 (6 persons), the classes were con-
ducted according to the traditional scheme (survey,
clinical analysis of the patients, summing up the results
of the lesson using a 5-point rating scale).

In group 3 (5 persons) and group 4 (5 persons), the
classes were conducted taking into account the princi-
ples of facilitation — group (team) training (discussion):

at the first stage, interns were provided with the mate-
rial for study, then the students passed individual read-
iness tests and team tests to assess their understanding
of the material before the class. After this, a group dis-
cussion was held together with the teacher to under-
stand the group’s readiness for clinical admission of pa-
tients. Of the 4 types of pedagogical facilitation, we se-
lected a partner (humanistic) one, when the teacher
builds the educational process on the basis of a dialog-
ical strategy of interpersonal influences, shares his au-
thority with the interns, and collaborates with the
group. The facilitator teacher focuses on constructive
interaction with the future colleagues, allows for differ-
ent views in the group, leads the group in such a way
that it becomes more independent, advises the group on
the implementation of certain ideas, possible solutions,
and allows the group to choose the most appropriate
teaching methods, while remaining an active observer.

Using simple ideas, step by step, the teacher brings
the future dentists to independently posing and solving
complex tasks.

The classes in groups 3 and 4 were conducted ac-
cording to the following methodology: the facilitator
asked those interns who want to speak out and deter-
mined the turns. Having fixed the order of speeches, the
facilitator activated the discussion by interrupting the
sequence, if he saw a desire of one of the interns to re-
spond to the accents of the patient’s history of life, ill-
ness, differential diagnosis, and the teacher’s com-
ments. In such a case, the opponent was given the op-
portunity to speak very briefly, after which the planned
order continued. Interruption of the sequence made
sense only when the comments were short and dealt
with the main topic of discussion. Establishing a se-
quence of turns helped the group overcome the domi-
nance of more active interns and allowed all members
of the group to speak. Applying active listening skills,
the teacher corrected the statement of the question, re-
phrased it, summed up the topic, maintained visual con-
tact with the group, focusing on the inactive partici-
pants in the discussion, not verbally demonstrating a
willingness to give them the floor. Along with estab-
lishment of priority, interns were invited to participate
in the discussion with those interns who did not express
their vision regarding the topics. The facilitator made it
clear with gestures and facial expressions that someone
wants to object or support the opinion just expressed,
then he addressed this intern personally with the ques-
tion: “Do you want to add anything?”” Or “Does every-
one agree with this?” or “Does anybody have a differ-
ent opinion?”. It was also suggested that the group
asked the speaker a question, contributing to explana-
tion of the proposed ideas and focusing on the main
topic of the discussion. When the facilitator noticed that
the group was tired, he suggested making a break or
summarizing what was said and ending the discussion
in a free discussion format. Thus, formation of clinical
thinking went to the “general” level, expanding the ho-
rizons of the future dentists. The clinical part of the les-
son ended with a summarizing discussion. An individ-
ual test was aimed at determining the basic level of
knowledge of interns and took 7-8 minutes.



24 PEDAGOGICAL SCIENCES /7 «COLLOQUIUM=JOURNAL » #3(90), 2021

The team test involved discussion in a group of in-
terns, therefore it is a different form, while the topic of
the test can be narrowly focused.

The research findings were evaluated using an
anonymous questioning, which was carried out after
classes and according to the results of the final certifi-
cation at the end of the cycle of classes on the proposed
topic.

Results. The analysis of the questionnaires
showed that the interns of all groups were united in the
question that the teaching style in the group of interns
could not be the same as that of students. At the same
time, they noted that interns reach a new level of com-
munication with the teacher (beginning of formation of
a mate, and later colleague), and the teacher, in turn,
cannot use the methods of suppression, dictate in the
educational process. The interns were also unanimous
in the issue of the quantitative composition of the
group, the optimal number of students in the group for
comprehensive perception of the material and the pos-
sibility of clinical attendance (analysis) of patients. In
larger groups, the teaching process is difficult and leads
to the fact that some interns do not participate in it at
all.

According to the majority (90.5%), the process of
evaluating the knowledge of interns cannot fit into the
usual framework of a 5-point system. In their opinion,
the system of 12-point assessment, which is used in sec-
ondary school, is more acceptable as it gives a greater
range for both the teacher and the student.

The interns of all groups were unanimous in the
opinion that postgraduate education should be based on
a dialogue between the teacher and the student.

However, as the studies in groups 1 and 2 showed,
in the process of analyzing educational material, a dia-
logue usually took place between the teacher and 1-2
interns, while the rest of the interns were passive listen-
ers. The need for a clinical examination (medical ma-
nipulation) of the patient caused to a certain degree fear
and uncertainty in their knowledge and practical skills.

In groups 3 and 4, the classes were organized ac-
cording to the principle of intergroup discussion. With
this, the teacher could identify misunderstandings and
adjust the process of clinical reasoning formation. The
teacher’s ability to guide the interns during the discus-
sion and ask “guiding” questions to specify and correct
their uncertainties maximizes the learning process. At
the same time, all the interns of the group were active
in discussions, and by the time of the clinical part of the
lesson they understood the tasks they faced. Presenta-
tion of the clinical material as an incentive for training
allows interns to understand the relevance of basic sci-
entific knowledge and principles in clinical practice.

There was a very interesting pedagogical nuance,
when in the process of discussion the roles were distrib-
uted spontaneously among the participants in facilita-
tion. Those interns who at the beginning of the lesson
(individual test) were constrained in their answers or
were not sure of their knowledge, gained confidence af-
ter team testing. And with the correct design of the
questions of the teacher, in some cases they took a lead-
ing position in the discussion. Creation of an “open
space” with the use of facilitation technology leads to

redistribution of roles, which cannot be predicted, and
even created using traditional teaching methods. At the
same time, this method of conducting classes cannot be
single, in order to obtain a stable result of training in-
terns, frequent repetition using various forms of facili-
tation (“open space technology”, “scatter of opinions”,
etc.) is necessary. At the same time, group training con-
tributes not only to acquisition of knowledge, but also
stimulates acquisition of other process attributes, such
as communication skills, teamwork, problem solving,
independent responsibility for training, information ex-
change and respect for each other, and the ability to
hear an opponent.

As a result of the study, it was found that the
teacher must follow certain rules of facilitation:

- make sure that while one intern answers the ques-
tion, the other are not distracted by extraneous conver-
sations and affairs,

- make sure that interns clearly understand what
tasks are necessary to perform within the framework of
the topic of the lesson,

- when asking a question, the teacher should not
answer it independently or try to reformulate it imme-
diately; it is necessary to count to 10 before speaking
again, this creates the conditions for relieving some ten-
sion, fear among interns of an immediate answer,

- if the teacher has something to add to the said by
an intern, again it is necessary to count to 10, allowing
the intern to think or formulate the answer in the neces-
sary way,

- the teacher must visualize the group when he or
intern speaks, thus the students will quickly understand
that each of them addresses the group, and not just the
teacher. This will allow the teacher to respond to cues
from those who want to answer, but are a little shy or
unsure of their knowledge.

In other words, the teacher must be a democratic
leader in the discussion, which requires the adoption of
the right push and intervention in the process.

At the same time, working with a group of interns,
the teacher chooses which particular group structures of
the facilitation aspect “work” in a particular group, de-
pending on the readiness of the interns and their per-
sonal characteristics, it can be Group round, Buzz
groups, Snowball groups, Fishbowls, Crossover
groups, Circular questioning. These structures require
persistent leadership from the teacher, but allow him to
fade into the background, since the learning process it-
self takes a directed action.

The anonymous survey showed that the interns of
groups 3 and 4 as a result of classes became more con-
fident in their actions in the clinical part of the lesson.
Their fear of the audience completely disappeared,
even if the intern’s response was not concise, by logical
reasoning (discussion in a team) they came to the cor-
rect solution of the problem. During the team discus-
sion, interns were able to show both their knowledge
and learned to listen to the alternative opinions of their
mates and argue their point of view, while making sure
that basic knowledge is not enough to work out the right
solution, and daily independent training is necessary.

In the process of mastering the major field “Den-
tistry”, assessment of the integrative quality of relevant
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professional training in the internship comes first for
the intern. Holistic and integrative knowledge should
be the result of psychological and pedagogical training
of dentists in the internship [9]. Interns, yesterday’s stu-
dents of the Faculty of Dentistry, studying in special-
ized morphological and clinical departments, received
basic knowledge. Postgraduate education should accu-
mulate and systematize this knowledge, and the future
specialist, perceiving educational information, must
pass it through himself, relate it to himself, and com-
prehend the clinical situation offered to him. In groups
where the classes were held using the principles of fa-
cilitation, the interns were active cognitive participants
when the amount of knowledge for them acquired a cer-
tain value. Under such conditions, awareness of the
need for self-improvement, the desire to acquire not just
knowledge in a separate discipline (therapeutic, surgi-
cal, orthopedic, pediatric dentistry, orthodontics), but
interconnected, holistic, integrated knowledge in-
creased. This rather laborious and lengthy process was
motivated by the teacher and was most effectively
formed when applying the principles of facilitation.

Introduction of the principles of such organization
of classes most clearly motivated interns of groups 3
and 4 to develop independent creative potential, strong
and sustainable motives, which are based on knowledge
and manual skills that will allow the future specialist to
rise to the top of professionalism in his development
both as a person, and as a subject of activity, and as an
individual in the field of dentistry, which is a priority
for him.

An objective characteristic of the results of the
studies was the final certification at the end of the the-
matic cycle. Thus, in groups 1 and 2, the number of
positive ratings was 63.6%, in groups 3 and 4 - 90%,
which evidently indicates the correctness of the chosen
facilitation tactics.

Conclusions. Facilitation skills are important for
teachers of higher medical schools for successful medi-
ation in the process of communicative interaction. The
use of the method of facilitation in training intern den-
tists leads to activation of the educational process and
disclosure of the research potential of the future doc-
tors.
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