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The next stage of work with phraseological units can be the construction of 

ˮphraseological theoriesˮ. Students are given the task to explain the origin of the phraseological 

unit and, if possible, to connect it with the topic under study. As well as any task that requires the 

prompt mobilization of thinking and memory, it stimulates the speech activity of students and at 

the same time contributes to the establishment of a favorable psychological climate in the 

classroom.  

Finding phraseological equivalents in students᾿ native language is an important part of 

working with English idioms; it is better to do this task during self-guided work, not in class, 

since here we are not talking about literal translation of phraseological units, but about finding 

semantic and stylistic correspondences, which may require a lot of time and referring to special 

literature. 

Thus, the use of phraseological expressions in teaching a foreign language contributes to a better 

mastery of this subject, expanding knowledge about the language and the peculiarities of its 

functioning. 
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ASSESSMENT IN TEACHING FOREIGN LANGUAGES 

(OVERSEAS EXPERIENCE) 

 
Problem statement. Education involves at least two aspects which may be generally 

identified as teaching and learning. The issues connected with the objective determining the 

effect of training in these two approaches lead the researchers in the pedagogy to a question: how 

to find out the results of training, how to know about the impact of the work provided and your 

student's progress in learning. Due to the modern trends in education theory and practice, the 

teaching of foreign languages undergoes changes caused by up-to-date transformations and shifts 

to student-centered pedagogy. The problem of relevant approaches to getting objective cut for 

understanding how things are, whether the educational programs meet the requirements set, are 

connected with the assessment. Nowadays, in addition, the pandemic that had occurred, 
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determined changes in the forms of education, bringing distance learning as a given, a forced 

measure everywhere, raising also the question of new approaches to assessment. 

Analysis of the recent research and publications. Analysis of the available literature 

published recently worldwide promotes professional development of experts in methodology, 

teachers of English. Assimilation of international experience for solving various problems, 

including those related to what approaches are used in educational and methodological centers in 

English-speaking countries, in modern didactics, and by practitioners teaching English as a 

foreign language (EFL) around the world, takes an important place. The search for adequate 

assessment methods in teaching foreign languages attracts a lot of attention from many 

researchers and scholars. The review of the recent achievements published overseas gives us a 

certain understanding of the situation concerning assessment, its types and specific features in a 

classroom, and the attitude of teachers and students involved in the courses of English. Analysis 

of the contemporary dictionary definition supposes essential features of the considered subject. 

For example, the Longman Dictionary of Language Teaching and Applied Linguistics defines 

assessment as “a systematic approach to collecting information and making inferences about the 

ability of a student or the quality or success of a teaching course based on various sources of 

evidence” [20, p. 35]. It is an essential component in managing classroom activity where it 

performs the control function, as, according to Sardareh, S.A., et al. it deals with instructors’ 

ability to manage aspects such as lesson planning, student advising, content teaching, observing, 

evaluating and making decisions [22]. The educators have always paid full attention to this issue. 

In the recent few decades, the general concept of evaluating foreign language proficiency 

withstood many modifications [8]. This interest towards assessment was shown in connection 

with exemplary successes in teaching EFL, such as communicative approach, technology 

applications, and other developments. 

The purpose of the article is to elucidate the current overseas experience concerning the 

assessment in teaching foreign languages, especially EFL, relevant to our teaching practice and 

professional development as for choice of effective methods of teaching and approaches to 

effective cooperation between the teachers and learners on the way to improving knowledge and 

skills in English. 

Presentation of the main material. The noticeable transformations in the science of 

foreign language teaching as well as the resulting changes in learning English affect the 

methodology of estimating learning success. An inextricable link has been identified between the 

assessment and training and it yielded in mutual influence [2]. The review of the current 

literature demonstrated numerous works where a systematic assessment taking place throughout 

the entire teaching cum learning activity is emphasized [14]. Although, some authors caution 

against its overuse (especially for cases determining some limitations to testing) as it may 

restrain students’ freedom in the application of something new gained during the lessons [24]. In 

a broad sense, it is considered to be a complete route that consists of teaching, observing, testing, 

judging, making decisions, and teaching again, while testing is a small portion (or any of tools) 

in the entire procedure of assessment [19]. “Assessment goes beyond just giving a test and 

scoring it; in fact, assessment is intended to provide both students and teachers with a detailed 

view of the achievement toward the course goals within the teaching/learning process” [26, p. 3]. 

In addition to the mentioned nomination 'assessment', in the meta-language of applied 

linguistics, there is another concept which meaning also comprises collecting information for 

decision-making, that is, evaluation. The latter is defined as “the systematic gathering of 

information for purposes of decision making. An evaluation may use quantitative methods (e.g. 

tests), qualitative methods (e.g. observations, ratings, and value judgments” [20, p. 206]. In any 

language program, this component is related to making decisions concerning the quality of the 

program as a product and decisions about individuals in the programs. The dictionary definition 

comprises the following ideas about evaluation: considering the quality of programs “may 
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involve the study of curriculum, objectives, materials, and tests or grading systems” [20, p. 206]. 

If the evaluation of individuals is provided, it “involves decisions about the entrance to 

programs, placement, progress, and achievement. In evaluating both programs and individuals, 

tests and other measures are frequently used” [20, p. 206]. Fundamentally for understanding 

assessment and evaluation is that both terms are often used interchangeably but they are two 

sides of the same phenomenon. While assessment gathers evidence, evaluation relates to 

collecting data, including analysis, reflection, making a decision using the obtained information 

[17, p. 224]. Considering evaluation as a method to find out efficiency of the teacher's and 

student's work (the materials selected, the learning strategies chosen, the competencies gained, 

etc.), the following measures are taken: classroom assessment, interviewing, observation, tests 

[9, p.190]. Assessment classifications are based on various principles. Spontaneity and fixation 

of the results can be seen as the criteria; Farida Hanim Saragih describes formal assessment 

(associated with the student’s knowledge and skills competence); and informal assessment 

(systematic, planned which gives the appraisal of the student’s achievements) [21, p. 77]. We see 

the difference between the traditional approach that supposes the assessment of learning. Such 

process assumes the officially obtained results, which means following grades, rating, selection. 

It investigates the students' finals (for a definite period, part of the course, etc.). It employs tests, 

serves administrative purposes, usually finalizes the term or so but does not affect learning in 

any way. The other type is assessment for learning. It is characterized as a student-centered 

measure, and aimed at adjustment of the training to the learners' success providing students with 

confidence in their work, demonstrating their ability to improve. It takes place during learning to 

“decide where students are in their learning process, where they need to go and how best to get 

there” [4, p. 6]. It involves the partners of the teaching/learning process (teachers and students, as 

well). The strengths and gaps are being identified, to provide feedback in moving to 

improvement [16]. Summative assessment is known as the traditional form of final grading (e.g., 

oral or written exams). The objective is to give quantitative information on the progress that the 

learners gained in the achievement of a particular course goal [23]. However, this type of 

assessment can deprive students of confidence in their abilities to develop language fluency at a 

discourse level [24]. As we have seen in recent works, the influence of new teaching strategies 

on learning is to be estimated. One of the researchers of the problem, H.D. Brown [3] has 

demonstrated interdependence in teaching and evaluation the idea is that the language 

assessment must include not only the content but also the way of its presentation by the trainer. 

Nowadays, in modern education, it has become obvious that assessment, besides quantification 

and grading, should measure the estimated quality of the teaching/learning process, being a guide 

in the work. Formative assessment provides students with feedback, in response to students’ 

accomplishments on learning tasks [12]. It focuses the teacher on explaining the students their 

objectives, instructing them on the received tasks, guiding in the work, and providing feedback. 

After obtaining the results, a teacher can see if the students cope with the material being assessed 

and reveal if there are any discrepancies between expectations and performance. The information 

obtained may indicate how well the students are learning or whether they have mastered the 

material, how well the teacher organized the classroom and independent work, and selected the 

materials. Such feedback to the teacher can suggest the items for review, elaboration, 

improvement” [5, p. 13-15]. Unfortunately, this effective tool might be neglected, which can 

happen for various reasons, for example, because the necessity of having skills in giving 

feedback during the process requires great precaution not to impact on students being depressed 

by the teacher's comments. This may be a reason for many teachers to keep to summative 

assessment, not formative [1]. As our analysis shows, the mentioned paradigms give the teachers 

opportunities to develop different tools for assessment providing information, without respect to 

the methodology employed, but these tools should follow the fundamental principles of 

authenticity, fairness, practicality, reliability, and validity [25]. Selected for our review authors 
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present authenticity as a practice of teaching and learning English with real-world English, real-

world tasks, real-life practices [7]. Fairness supposes that the assessment is clear for the learners 

and sure that it uses the same set of criteria and rules for everyone [13]. Specialists in assessment 

methods in teaching foreign languages explain practicality as the involvement of all resources 

available, considering the limited by the circumstances time, place, policy, preferences, etc., to 

provide practicality of the assessment either for learners or teachers [6, p.34]. The up-to-date 

sources define reliability as a principle that implies "matching scores or test results" [10] taking 

into consideration some subjective features and circumstances while assessing the learners. We 

revealed that the experts in EFL methodology chose the aspect of validity as a central principle 

because it demonstrates to what extent the test responds to the situation [11]. The researchers of 

this feature of assessment classify it for the content, construct and face validity. The analysis of 

the elaborated sources showed us the meaning of these types. Content validity is seen as the 

degree of “how the test assesses the course content and outcomes using formats familiar to the 

students” [11, p. 22]. And the next one, construct validity shows correspondence “between the 

underlying theories and methodology of language learning and the type of assessment” [11, p. 

22]. As we found out from the reviewed literature, the latter, face validity, explains how well 

“the test looks as though it measures what it is supposed to measure” [11, p. 22]. Further 

development of the concept of assessment distinguishes assessment as learning, which was 

defined as “a subset of assessment for learning” [15, p. 10]. “Assessment as learning encourages 

students to monitor and exert self-regulation over their thinking processes and stresses the 

importance of fostering students’ capacity overtime to be their own assessors. Students take a 

proactive role in their learning, use assessment information to self-assess and self-monitor their 

learning progress, reflect on their learning, and make adjustments in their thinking so as to 

achieve deeper understanding and to advance their learning” [15, p. 10]. The learner is thus seen 

as the link between assessment and learning. We agree with the experts who consider self-

assessment as a valuable approach in the context of assessment for learning. It motivates the 

students’ learning and reflection on the language learning, promotes critical thinking, develops 

students’ learning autonomy, fosters commitment in learning the English language [18].  

Conclusions. Assessment in teaching EFL is an important aspect of pedagogy. To find 

the best ways in order to assess progress in the training course of EFL and to understand how 

good the program is, the reliable assessment presents a key issue for present-day methodology 

worldwide. Considering the experience and practice, ideas introduced by the educational centers 

and individual experts could enrich the knowledge of the teaching staff involved at various levels 

of education in their search of effective ways, ensure the quality of education, providing them 

with the most modern technologies and methods of assessment. 

 Prospects for further research. As the current situation in the world practice suggests, 

the new conditions of distant (on-line) learning will remain relevant, and thus a reflection of the 

published materials on the assessment under conditions of distance education will be of value. 

Thus, investigation, analysis, and application of suitable assessment modes for the specific 

teaching conditions and the requested courses of teaching English as a foreign language require 

further attention and represent a goal for prospective research. 
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